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PART | - ELIGIBILITY CERTIFICATION 12N1

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12N31

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 0 Elementary schools (includes&-
(per district designation): 0 Middle/Junior high schools

4 High schools
0 K-12 schools
4 Total schools in district

2. District per-pupil expenditure: 24411

SCHOOL (To be completed by all schools)

Category that best describes the area where tlo®lsciSuburban with characteristics typical of an
"is located: urban area

4. Number of years the principal has been in her/bgtipn at this schoc 1

5. Number of students as of October 1, 2011 enrolleheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 0 0 0 7 0 0 0

1 0 0 0 8 0 0 0

2 0 0 0 9 43 49 92

3 0 0 0 10 40 35 75

4 0 0 0 11 41 31 72

5 0 0 0 12 35 34 69

Total in Applying School: 308



12NJ1

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

2 % Asian

42 % Black or African American

41 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

15 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 8%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until 14
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 12
until the end of the school year.

(3) Total of all transferred students [sum 0f26
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.08
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. &

308

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12NJ1

9. Percent of students eligible for free/reduced-priceals: 83%
Total number of students who qualify: 17C

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

The percent of students receiving free /reducednus for the full time students only.

When the shared-time students are included indhat¢cthepercent of students getting free or redt
lunch is 215/308=70%

10. Percent of students receiving special educatiorices:  69%
Total number of students served: 212

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 17 Other Health Impaired

0 Deaf-Blindness 122 Specific Learning Disability

3 Emotional Disturbance 0 Speech or Language Impairment

0 Hearing Impairment 3 Traumatic Brain Injury
46 Mental Retardation 0 Visual Impairment Including Blindness
20 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 31 2
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimUPE teachers, et 8 0
Paraprofessionals 8 0
Support staff

(e.g., school secretaries, custodians, cafetedizsaetc.) 0 0
Total number 49 2

12. Average school student-classroom teacher ratiojghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 10:1




12NJ1

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re
20102011 20092010 20082002 20072008 20062007
Daily student attendance 94% 94% 999 94% 94%
High school graduatiorate.  100% 100% 100% 100% 100%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 41

Enrolled in a 4-year college or university 22%
Enrolled in a community college 53%
Enrolled in vocational training 5%
Found employment 7%
Military service 3%
Other 1C0%
Total 100%

15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12N31

West Caldwell Tech is one of four high schools twmnprise the Essex County Vocational Technical
School district. It was opened in 1976 to primatdyserve special needs students. At presentctianb
serves a diverse student population of sharedwhtinie students, with over 60% of them classified

the special needs subgroup. Of the full time sttglel®% are Black and 54% are Hispanic. Over 80% of
the fulltime students receive free or reduced lutioh school is implementing a school-wide program.
The mission of the school is to prepare studemtfufther education or job placement leading to
successful employment. Its vision is to ensure phagrams and services are designed to meet this nee
of high school students, as well as the requiresnentollege, technical schools, employers and the
community. In addition, all students will mastee thew Jersey core curriculum content standardé at a
grade levels.

For many years, the district and school took gpedke in addressing the needs of the special needs
students, providing them with the knowledge antisstd be productive in society. However, when the
No Child Left Behind legislation took effect, theh®ol struggled to meet the academic performance
targets. In 2003, the proficiency rate in matheosaéind language arts literacy was 3% and 9%
respectively. These results were unacceptabld stakleholders and the need to turn the schooharou
became paramount. With relentless focus on hightguastruction and improved student outcome, the
district designed and implemented interventiontsgi@s that turned the school around in the suacged
years. Despite the numerous challenges faced iresgidg the varying needs of the special needs
students, the academic performance of those stideptoved continuously over the years. The school
achieved adequate yearly progress (AYP) in 201@2&dd with record proficiency rates in both
mathematics and language arts literacy. The pesfay rates of 69% and 75% in mathematics and
language arts literacy respectively are the higimetste history of the school.

Of special significance is the exceptional perfano@of the special needs students. Despite being
exempt from passing the state’s standardizedrigbeir junior year, these students consistentiyweiry
well, even outperforming the regular education st In 2010, of the special needs students whe we
exempt from passing the standardized state te%,at@ 44% of the exempt students were proficient in
mathematics and language arts literacy, respegtilreR011, there was further improvement with 50%
and 67% of them demonstrating proficiency in mathgrs and language arts literacy.

Further improvement is already evidenced by theltes the current 2011-12 school year. The
proficiency rate of 80% in mathematics and 82%aimguage arts literacy has already surpassed last
year’s performance. The special needs studentsdisoeegistered their best performance yet withh 97
and 94% in mathematics and language arts literaspgectively. This performance is well above the
average in the state and country. This strong ai@deerformance has earned West Caldwell Tech the
distinction of being the only school in New Jersegeiving the School Improvement Grant to be out of
status.

With the recent enrollment of regular educatiordstis, West Caldwell Tech offers a strong, rigorous
and challenging curriculum that is beginning tcethlold. The Honors program provides students a new
level of rigor and challenge. In mathematics, cesiiaclude: Honors Algebra, Honors Geometry, Honors
Algebra Il and Pre-Calculus. These courses compiethe Honors English courses which include:
Honors Literary Survey, British Literature and Hos&nglish Ill. Mastery of these courses prepares
students for college and a successful career.ditiaw, the school has partnered with the Essexy@ou
Community College (ECC) to offer two courses, aalepmental mathematics course and College
Success Seminar. Students who successfully contpiet®athematics course are awarded 4.5 credits
from the college and do not have to repeat theséfadbey choose to attend ECC. The College Success
Seminar is a program that addresses college resdakdls such as time management, research, geadin
and study skills.



With West Caldwell Tech being a recipient of thd&a Improvement Grant (SIG), the school was able
to implement the first one-to-one laptop computegpam in the district. All students have beengrs=il

a laptop computer which they take home. This ititeahas tremendously boosted the instructional
program across all content areas in the schoalleBts are engaged in using technology to extend the
learning beyond the classroom.

Implementing the required activities of the tramsfational model of the School Improvement Grant has
also given the school the opportunity to incre&genstructional time for students in its increased
learning time program. Despite the challenges dfesbking staffing needs and transportation of the
students late in the day, all students are nhowgogiavided with a mandatory additional hour of tiegl
instruction. Students receive instruction in mathgeos and language arts literacy as well as coumses
career and technical education. Some studentdatt#iege preparatory classes and receive credits f
the partnering county college.

The school also offers a robust program of caredrtechnical education courses in which studerits ga
valuable skills needed to pursue a career in thlat fCourses include: Cosmetology, Retail Careers,
Automotive Technology, Culinary Arts, Business Trealogy and Building Trades Technology. Recently
added programs include: AgriScience and Digital @mmications. The AgriScience course uses a multi-
faceted approach to teach the application of s@ieptinciples and emerging technologies in agitioal
enterprises. The program uses the Curriculum faiciitiural Science Education (CASE) as a model and
is part of the Agriculture, Food and Natural Reseu(AFNR) career cluster. Digital Communications
combines traditional Graphic Arts with state of #wecomputer assisted design and composition
techniques. In addition, Music Production, parthaf Visual and Performing Arts career cluster, heac

the fundamentals of music theory and creationizutd the computer and electronic instruments.

West Caldwell Tech has the distinction of beingdh8/ school in the district that has an Interrastio
station, 620 WCT Radio. Students are guided by thacher in broadcasting to the public. Studelsts a
take part in extracurricular offerings, which indas Student Government, Yearbook Club, Future
Business Leaders of America, Skills USA and Fukaemers of America. Participation in organizations
such as these provides a rich tradition for tearkwaod leadership that contributes to students’atdtar.

The school boasts a committed and dedicated sidéffeach working as vital member of the institution
They are strong advocates of students and worklmmtatively on many projects that enhance learning
opportunities and the culture of the school. Inithoid, the school has partnerships with the commyuni
that supports the needs of students, includingtiee of employment career opportunities for mafy o
them. In particular, there is an active and vibRatent-Teacher-Student-Association (PTSA) that
supports the school’s initiatives and facilitatestal link between school and the community. T hare
also many partnerships with other outside agerihasserve the students. With the singular focus of
improving the achievement of students, all stakedas work collaboratively toward achieving this lgoa



PART IV - INDICATORS OF ACADEMIC SUCCESS 12831

1. Assessment Results;

A. The assessment results on the New Jersey sthinethtests at West Caldwell Tech have signifigant
improved over the past few years. The school’s o meet Adequate Yearly Progress (AYP) by
achieving the performance targets mandated by th€EId Left Behind legislation. For the first few
years of the legislation, 100% of the students wetassified as special needs with varying levels of
cognitive challenges. All of these students werengpt from passing mathematics and language arts
literacy sections of the state test. Those who wgeenpt from taking the state standardized test
completed the Alternative Proficiency AssessmemAR With the classification of these studentsyats

a tremendous challenge to use the benchmark Mhd3 achievement targets as the acceptable level of
performance. Instead, the school uses Safe Hashthieaacademic performance target.

As mentioned above, increased focus on improvieg#rformance of all students by the implementation
of various initiatives has turned the school aroiBtddents have been demonstrating mastery otdlte s
core curriculum standards by being proficient aangtate test and have significantly improved the
performance of the school in recent years. Eveanghdhe goal is to achieve the NCLB performance
targets, the school aspires to reach the 100%cpeafly in both mathematics and language arts tifera
every year. It is making rapid progress toward eahg this goal.

B. Over the past five years, the performanceuwdests has improved continuously every year. With
continuous support from the district, the schod fewused on improving the performance of all stisle

in the various subgroups. With most of studenthénspecial needs subgroup, more emphasis wasiplace
in supporting the varying needs of these studditits.increased focus has paid enormous dividends.
More students have been demonstrating proficiendye state’s standardized tests in mathematics and
language arts literacy. Proficiency rates havesased from 24% in both content areas in 2007 to 60%
and 75% in mathematics and language arts resplciive011. The performance of the other subgroups,
especially the special needs students has als@wspdramatically during this period. The specietas
students have registered their best performantteeihistory of the school with 56.3% and 65.6% in
mathematics and language arts, respectively.

At the school and district level, stakeholdersa@rgnizant of the need to narrow the achievement gap
among student subgroups within the school andasfelbetween whites and minority students. Emphasis
is placed on improving the performance of all shudeEfforts to narrow the achievement gap have bee
successful so far. In the 2010-11 school yearptbéciency rate in mathematics and language arts
literacy for total students subgroup was 69% ari ¥é&spectively. While there was no subgroup with
more that 10% achievement gap in language arts thas a gap of 13% between the special needs
subgroup and the total students in mathematiceidBioess this need, a more robust response to
intervention system was used to identify and addites specific needs of students.

A heavy emphasis on using data to guide instruatipractices has been added to the school’s pesitiv
momentum. With the school’s comprehensive assedgmegram, student performance data is regularly
collected, disaggregated and analyzed to identifgent deficiencies. These deficiencies are adedeiss
the regular classes as well as in the increaseditggtime program. Students receive targeted sifypo
mathematics and language arts for an additional &iber the regular school day. In addition, select
students were given further support for a periodndutheir career and technical education classes.

Access to rigorous and challenging curricula byletus is another strategy used to improve student
achievement and to close the achievement gap. €obes/e been made more demanding in the honors
courses raising the expectations of instructorssamdents. With honors program, the culture forrizsy
has improved over the past few years. The speeadsistudents also have access to more challenging



curricula in the inclusion classrooms. This modid lremendously improved the special needs students
performance on the state tests.

Students also take advantage of the one-to-onegdagbgram in which they increase learning
opportunities beyond the school day. Students acgeb-based supplemental programs that the school
provides for them to improve their performancehia tore content areas. With over 70% the students
performing below grade level when they enter thest these programs address specific areas of
deficiencies to get students on track. ProgranmsdecRead 180, Catch-up Math and My Access writing.
Students also access open-sourced lessons sushlésan Academy. In addition, the one-to one laptop
program also gives students access to numerousroesathat address their learning needs. They
participate in projects that are interdisciplinarynature and have the opportunity to communicate w
their teachers and fellow students in real time.

In addition, there is a strong emphasis on proggit-embedded, high quality professional develaume
for instructors. With the School Improvement Grahg school is able to recruit expert outside
consultants who demonstrate effective teachingegfies to instructors. They also provide in-class
support by coaching teachers after observing aridggfeedback on lessons taught. In addition, the
district provides continuous training using the [@#on’s Framework for Teaching as a guide. In
particular, training is offered in linking forma&wassessments to lesson objectives.

2. Using Assessment Results:

The Essex County Vocational Technical school distras a well planned comprehensive assessment
program for all its schools, including West Caldwiedch. Students are assessed periodically with
standards-based assessments at each grade |€foeé 8edents are enrolled in the 9th grade they ar
assessed in reading, language arts and mathemsiticsthe Terra Nova test. The results of thisadest
used to identify students who need immediate acadsumpport. Many of these students attend a 4-week
summer enrichment program that offers instructiomathematics and language arts by highly qualified
teachers. At the end of the program, instructorstraad discuss their performance so as to protiele t
guidance department with valuable information thdhen used to schedule at-risk students so as to
provide additional academic support. In additiaurjray the first few weeks in the school year, instors
continuously assess students to identify those avbstruggling so that they can be offered effectiv
assistance.

During the school year students are also peridgieasessed with standards-based assessmenteand th
Measures of Academic Progress (MAP). The performalata is collected, disaggregated and analyzed
using the NCLB subgroups. Analyses are also dotte aviocus on instructors and the meeting period.
The detailed analysis is used to identify trends$ tarmake adjustments in student and teacher skdsedu
or to inform the leadership team of areas of fdouprofessional development and program
modification.

Administrators use the student performance dagmgiage instructors in rich discussions on how taay
address the identified needs of at risk studentth gdidance from school leaders, instructors idigiat
least one intervention strategy to be used witleifipestudents based their analysis of the assas#sme
results. Students are also identified to attenderwéc support classes during part of their caredr a
technical education classes and during the incddasening time program after school.

With the one to one laptop computer program, Wedd@ell Tech is able to leverage the use of
technology in its assessment program to quicklgs&and analyze student performance data. Using
Moodle as an e-learning platform assessments kea tanline. The Supervisor of Student Achievement
inputs the assessment items on the Moodle platéominstudents use their unique ID and password to
access them. After completing the assessment®rasidre provided with instant feedback on their
performance. They use this information to engage tlespective instructors in discussion of various
topics in that content area. Hence, students tedatey control of their learning and are self-dnitay

their performance.
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Moodle also gives instructors the ability to acggsdormance by specific items of an assessmettiign
way, they identify and address the areas whereiohgil students have the most difficulty. Immediate
after completion, teachers get access to the peafioce data that is disaggregated by item. Quick
analyses are hence facilitated at the classroonsemabl level to determine whether problems are
pervasive or confined to specific classrooms. Wik level of individualized analysis a robust r@sge
to intervention program is implemented to addrads/idual student needs.

Instructors also use the data in their professite@hing communities to discuss ways to improairth
lesson design and delivery. With the support okeexponsultants in mathematics and language arts
literacy, teachers meet to identify the specifiedseof their respective students and to solicitirippm
their colleagues in addressing areas of concern.

In addition to assessments using Moodle, theralacenormative assessments for the 9th and 10th
graders who take the Measures of Academic Pro¢k&&PR). This adaptive computer-based assessment
draws questions from multiple grade levels and dynally adjusts them based on each student’s
responses. This adjustment is done to capturedarsits position along a continuum, as well as to
determine the student’s distance from the gradd lenoficiency marker. The scores are normally
available twenty four hours after the assessmeadiiginistered. These scores are imported to anl Exce
file for analysis using the NCLB subgroups, classndeachers and programs. This assessment precess i
carried out twice a year to measure and addresteagea growth.

Apart from school and district driven assessmeénsstuctors also design classroom assessmentarthat
closely linked to the curricula and lessons taughe use of the multiple measures of assessingistsid
provides a more accurate summary of student aahieweso that the school’s response to intervention
program is effective in addressing deficienciedsata also informs the work of the Interventionl a
Referral Services team which meets regularly toeskithe needs of identified students. The Childyst
Team also uses the data in their meeting to evalrad make adjustments to the Individual Education
Plan (IEP) of the special needs students.

West Caldwell Tech recognizes the vital role paz@md guardians play in the education of theirdcéil.
Every effort is used to inform and engage parentipporting the improvement of their children’s
performance. Twice in each marking period, a dedaikport is mailed to all parents on the perforrean
in each course in which they are enrolled. Thentepoludes grades and feedback comments, alorig wit
attendance records. Parents also have web accesg@fletailed information on specific courses and
assignments when they log in to the parent poftedachers’ grade books using their unique ID and
password. To encourage students to monitor thegrpss and take more ownership of their learning,
they have access to their performance report chta’ grade book. In this way, they more readily
initiate meetings with their respective teacheraddress their performance.

Information on student performance is also shatelisérict scheduled back to school meetings and
during the monthly Parent Teacher Student Assatiatieetings. In addition, the progress of the skhoo
including performance on state tests, is repoxtetie¢ public at Board of Education meetings.

3. Sharing Lessons L earned:

As a recipient of the School Improvement Grant, ¥&dwell Tech was able to implement various
programs to enhance the performance of its studeatsvere not previously available to the other
schools in the district. These include curricurapiementation, instructional design and delivery,
effective use of assessment data and targetedspiofi@al development. Emphasis was also placed on
implementing a robust Response to Interventioresyshat identifies and addresses the individuatlgee
of students. In these areas, many initiatives yweoted at West Caldwell Tech, some of which hagerb
introduced to the other schools in the district.

To follow the progress of the students in the uaimstructional programs, it was necessary for the
district to offer continuous technical supportiie school. As a result, a meeting is scheduledyever
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Monday morning in which stakeholders - superintengddistrict supervisors, union representatives, an
school principal are convened to discuss the pssgoéthe school and address potential issuesitisat
To encourage transparency, representatives frorteffoders association are present at the meetings.
Reports are presented by the principal, supergiprogram accountability, supervisor of student
achievement and other supervisors on the varicug@ms, including the performance of students. The
consistent presence of the district superintendenforces the importance of the improvement effatt
risk students are identified and targeted intefeans discussed and recommended. Many issues
affecting teachers are also resolved with the piassef the president of the Teachers’ Association.
Information is shared with teachers by their repngatives which fosters a degree of comfort anst.tru
The regular meetings at the school have reinfoticedbelief among all administrators and staff that
accomplishing the mission of the school is paranolime model of closely monitoring the progress of
all programs with regards to outcomes is usedraratchools.

With increased emphasis on turning around the dctimre was a need to train the teachers. Thisgos
logistical challenges with regards to their coileetbargaining agreement. With support from their
Association, teachers have been grouped duringpheparation time and assigned to training atifipec
times during the day. This was a breakthroughtferschool and district. The schedule was usedito tr
teachers to better use the Charlotte Danielso@imework for Teaching to improve instructional
practice. The framework is also a major componethé quest to implement a new teacher evaluation
system. Teachers have also been trained in wiitstguctional objectives that reflect high levefgigor.
After succeeding with this model of in-school tiam the model was used to train the entire statfia@
three other high schools in the district. The resgdrom the teachers was very positive.

The School Improvement Grant has given the schmobpportunity to explore new and innovative ways
to improve teaching and learning in preparing sutslevith 21st century skills. In particular, thegt is
being used to fund a one to one computer programlifstudents. Much learning is done outside ef th
classroom, with teachers trying to ‘flip’ the clemsm. Students are more engaged in interdisciglinar
projects and communicate frequently with their e$iye teachers. This program has improved the
culture of the school and more students are demadimg mastery of the state standards. The lessons
learned in this school are being replicated intkinee other schools in the district. However, fuigdi
constraints have limited the scope of the initiaiiy those schools.

At West Caldwell Tech there is a strong emphasitheruse of data to inform instruction. With the
enhanced of technology in the school, many teaarsdvioodle as an e-learning platform that is tsed
provide instructional materials and administer sss®nts. The software has allowed instructors to
provide instant feedback to students with item ysial With quick feedback, teachers and studemts ar
more responsive and make adjustments. Moodle ishemg used by many instructors in the other
schools.

West Caldwell Tech also opened up the parent poftdle teacher grade book for students and p&went
access. This communication initiative has empowstadents and parents who have taken a more active
role in monitoring of student progress. The sucoésBis initiative led the other three schooldtie

district to follow West Caldwell’s leadership.

4. Engaging Familiesand Communities:

The engagement of families and the community ireth&cation of students is paramount at West
Caldwell Tech. Even though there are enormous @hgdis in getting parents and guardians to parteipa
in school activities, the school is always pursui@ays to solicit their input and support.

After the 9th graders are enrolled, they and tparents are invited for an orientation to the sthothe
summer before the beginning of the school yeathi&torientation, parents get the opportunity tetne
with teachers with whom they will communicate dgrthe school year. They are also informed of the
school’s expectations, policies and graduationirequents. Many of them join the Parent Teachers
Students Association and become more involvedhoacactivities during the tenure of their children
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The PTSA is active and conducts meetings once pathmAt these meetings parents are informed of the
progress of the school and the activities and progrthat enhance the education of their childreéeyT
participate in training on topics such as the NdeGaurriculum Content Standards, the High School
Proficiency Assessment (HSPA), Financial Aid arntteotcomponents of the No Child Left Behind Act.
Parents are also briefed by the principal and Hasse the opportunity to voice their concerns.

In the present school year, the school has opepadeat portal so that students’ parents can dateon
access to the performance of their children. Ia Way, they can monitor their progress. This stpateas
allowed students and parents to take more owneddhig learning process. A dynamic relationship
between teachers and the parents is also faaiititds ongoing communication encourages the
continued parental involvement in the school. T¢tesl also mails progress reports and report ceadl t
students on a regular basis to keep them informed.

Throughout the year there are also school eveatstie inviting for parents and students to att@hese
include fund raising activities and food drivestthanefit the students. Many activities are faaiét by
the Performing Arts teacher. Activities includeyddwith dinner) and musicals. For example, in 2010
there was a production to mark the Hispanic Heeitegjebration and in 2011 there was a play ‘Detpier
Ya’' (Wake Up) that was attended by many.

The school also participates in community evergpeeially those in the County. The special needs
students volunteer at homeless shelters on a regagés and hold outreach meetings at other schools
partner with the Division of Vocational Rehabilitat Services (DVRS). Other students recently
participated in a Vocal Ensemble of holiday sorgdlie County. In addition, two students competed
statewide in 2011 at the New Jersey Performing Gaster (NJPAC) featuring original song writing.
This generated a lot of support from the communitye teacher is also a regular performer for the
community and has recently performed for Africanékiman Heritage and Woman'’s History celebration
in the Hall of Records of Essex County.

In addition, there are partnerships with the o#takeholders in the community that support the @cho
These include companies that employ our studemisgltheir senior year and often offer them a caree
path after graduation. There is also a very cl@astprship with the Essex County College that sffern
courses at West Caldwell Tech in which studentsiveccollege credit.
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PART V - CURRICULUM AND INSTRUCTION 1281

1. Curriculum:

The New Jersey Department of Education (NJDOEYde@mmended that students satisfactorily
complete a minimum of 120 credits, distributed aghtite nine major content areas, to be considered fo
graduation. Through this course work, students tarequisite academic knowledge and technical and
critical thinking skills needed for life and wonk the 21st century.

In addition, the New Jersey Core Curriculum Conttandards have been revised to address the needs o
the 21st century learner. The 2009 standards preaenus opportunities for the incorporation oblggl
themes, technological literacy, interdisciplinapnoections, and 21st century skills and literacy in
curricular design.

Because we are a specialized high school, sevgtiahs have been considered to meet the NJ course
requirements and ensure that students graduateheitknowledge and skills necessary to be prodeictiv
and self-directed global citizens. At West Caldwelth, students obtain approximately 145 credits by

the time they graduate, surpassing state recomrtiensglaln order to prepare them for both college an
career readiness, the curricula have been desamkinplemented, for both academic and technical
education programs. The courses are aligned to BOore Content Standards and efforts are underway
to align them to the recently adopted Common Coaedards. Additionally, a special emphasis and

focus has been devoted to the integration of ogkinag big ideas, inter-disciplinary connections,
technology, critical thinking skills, communicatiskills, enduring understandings, differentiatidn o
learning, essential questions, and applicatiorgtearof knowledge and skills.

The Language Arts curriculum is robust and challeggt consists of a four year sequence of courses
including Literary Survey, American Studies, Amand.iterature, English lll and English IV. There is
also an Honors sequence that offers more rigathfohigh performing students. These courses include
Honors Literary Survey, English llIA and EnglishAYThe special education students are benefit from
rigorous curriculum as a result of a scope andemepithat integrates the Language Arts Curricuhuto i
the Special Education Language Arts classroom. ifitegration exposes the self-contained students to
the same content as the regular students. In th2-28 school year, British Literature will replace
English 1A and in 2013-14 English IV will be regaied by World Literature. These courses incorporate
classic, modern, contemporary/modern short stoni@gels, poetry and informational text. Studenss al
discuss historical and multicultural perspectivi&spplemental support is also offered with onlineeas

to MyAccess Writing and Read 180 with a writing gmment.

The mathematic curriculum emphasizes the mastefyjgabraic skills with a strong sequence of Algebra
courses. These include two years of Algebra 1 wpiokides students with the skills to master higher
level courses. The goal is to prepare studentsdoegd in the mathematics curriculum which at prese
includes Algebra 1, Geometry and Algebra Il. Thieost plans to add Trigonometry, Pre-Calculus and
Calculus in two years. Courses are also taughgubim research-based software, Cognitive Tutor that
was developed by Carnegie Learning. At risk stuglgatn academic support with online supplementary
programs such as Skillstutor and Catch-up mathe@gmental mathematics courses are also offered
through a partnership with the County College inchlstudents gain credits in school. The courses
prepare seniors for college and any career pathnttay pursue.

The Science courses are also rigorous and alignde tNew Jersey State Core Curriculum standawls. T
build a sound foundation for more challenging cearis the upper grade levels, the 9th graders tprogi
from a sound treatment of cross disciplinary cote®hysical Science (Physics and Chemistry), Life
Science and Earth Science. In the 10th grade siderdy Biology after which they are given the
Competency Based Biology Test. Students are thedleshin Chemistry and Physics. Depending on the
level of readiness, some students may opt to damgjronment Science.
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The Social Studies curriculum gives students thmodpnity to master major historical topics in the
sequence of courses provided. The courses indWddd History, US History | and Il. The Honors
students experience a more rigorous course in Aareibtudies History. To meet the needs of the apeci
needs students, the curricula are modified witluirfippm the instructors. All the courses are reggiifor
High School graduation and are aligned to the st@iedards.

For Performing Arts, school districts can choosefter students five credits in any of the fivease
Music, Theater, Art, Drama and Speech. Student¢est Caldwell participate in Music. Because the
course is also offered as part of the career arfthieal education courses, some students studycMaisi
four years. Many frequently perform at communitgets.

All students attend Physical Education and Hed#dhses for four years. The courses are carefully
sequenced to address the state core content ddandaese include Health I, 11, 11l and 1V alongthwi
Physical Education I, II, Ill and IV. Topics focusen nutrition are addressed in the Health classes.
Despite the challenges, special needs studentyvedbe same instruction in all the courses.

The School Improvement Grant awarded to West Cdldveeh has given the school the opportunity to
emphasize the use of technology in teaching andilepas students are prepared to succeed in gte 21
century. With the on-to-one laptop computer progedinstudents are assigned a computer which they us
regularly in and out of school. The use of techggls ubiquitous and is reinforced in their courdas
addition, students patrticipate in Business Techmolehich prepares them for entry level positiond an
opportunities to pursue careers as bookkeepersnadrative assistants, receptionists, office cdednd
customer service representatives. Courses of atetlyde Keyboarding, Computer Literacy Skills,
Information Systems, Accounting, Personal FinaBeesiness Communications, Entrepreneurship, and
General Office Procedures.

All students a foreign language course for at leastyear. This graduation requirement calls fodsnts
take Spanish | and earn 5 credits.

The above curricula prepare students for collegecaneer readiness. This readiness is evidenc#ukeby
many students who pursue careers in a field ofystisdociated with their career and technical progra
and enroll in institutions of higher learning aftgaduation. With a strong partnership with thealoc
community college, many students complete collegeses while in high school and are offered
automatic enrollment.

2. Reading/English:

The English Language Arts curriculum consists nfjarous sequence of courses that are offeredaver
four year period. The courses include: Literarywv@yr American Literature, English 11l and English |
For the higher achieving students Honors Literargw8y and American Studies English are taughten th
9th and 10th grade. For the special education stade sheltered classrooms, a scope and sequwaice t
integrates the general language arts curriculurn thie modifications is used. This integration easur
the self-contained students get the same contgheaggular education students. In the 2012-18ach
year, the English 11l will be replaced by Britishtérature for the 11th grade students and in 204,3-1
English IV will be replaced by World Literature fire 12th graders. This change will further raise t
level of rigor and challenge. Below is a brief dgstton of the various courses.

Literary Survey

Students entering the ninth grade build a foundandiction, drama, poetry, mythology, and litgrar
nonfiction. In addition, they analyze literaturerr various angles, to view literature in historicahtext,
and to observe connections between literature tadrts. Students also engage in structured disogss
that examine philosophical questions that arisgentain works, including poetry.
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American Studies English

American Studies integrates History with Languages A an interdisciplinary curriculum and builds
upon the skills and knowledge acquired in 9th gilamleguage Arts. Students develop skills in reading,
writing, speaking, listening, viewing, and mediadacy. The course is designed with a thematic
approach, which includes: identity and Americamios, myths and realities of early America, Latino
literature, the state, freedom and individualismegging tensions, and changing times, African AoaeTi
history month, women'’s literature.

American Literature

American Literature is devoted to a study of Amaniditerature from the colonial period to the late
twentieth century. Because much of the early litggais nonfiction, there are many opportunities to
analyze historical and informational texts. Studexdme to see the fluid relationship between ficiad
nonfiction. By the end of the course students fef@indation in American literature and are ready t
branch out into British Literature, which they sgud eleventh grade.

British Literature

British Literature focuses on literature from thedile Ages to the present. Students consider premin
themes for each time period. In their essays aswlidsions, students may relate a work to its histor
circumstances, trace a symbol through a work oksyarr consider a moral or philosophical question.
Writing assignments include essays and researatrpaptudents are being taught to be critical gisik
readers, and effective writers. Students focushiemtriting skills needed to be successful in therse
and later in college.

World Literature

In this course students study literature from adotlme world that allows for close study of literavgrks,
as well as consideration of historical and culta@itext. The focus is not only on geographicaiaies;
but also on themes and literary forms that petathem. Students grasp the relationship betwegal lo
concerns and universal questions. They become afridine authors’ views of literature itself—its fos,
peculiarities, language, and relationship to rgalibroughout the year, students take part in sargjn
write essays, and deliver speeches. Students impnaheir quest of becoming critical thinkers,dees,
and effective writers.

Because most students enter the 9th grade witlngeakiills below grade level, a strong emphasis is
placed on improving reading in all courses. Stuslant frequently assessed and identified earheif t
need academic support. Support is not only provitiethg their regular classes but also during the
increased learning time program after school. Stigd@ the special needs subgroup use the research-
based online supplemental program, READ 180 tome#their skills. In addition, the one-to-one lgpto
program provides access to more content that ingsrosading.

The students gain from a robust response to iméioresystem that quickly identifies and addreskes
needs of struggling readers. The weekly meetingstifict and school leaders are held where pragrés
the students is discussed and monitored. In addlitie Child Study Team works closely with the
students, parents and staff to ensure the suctetsdents.

3. Mathematics:

The mathematics curriculum is designed to addiressdrious needs of the student population. Courses
are customized to serve the needs of regular ddacatd special needs students, many of whom are in
self-contained classrooms. The sequence of coamsphasizes a sound foundation of Algebra, the
gateway course. Courses include Algebra 1, Geomglggbra Il, Pre-Calculus and Calculus. The
Honors students are challenged with Honors Algébigonors Geometry and Honors Algebra Il. The
curricula are modified for the special needs sttgleiith some students starting with Pre-Algebraeréh

is also a development course that students comiplet®llege credit. A brief description of the ¢ees
follows:
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Algebra 1 and Honors Algebra 1

This course focuses on the learning of linear padtand functions. Other areas of focus includeberm
sense and operations, algebraic expressions amndtiope, linear relationships, quadratic functions,
exponential functions, data and statistical anajyand probability. the honors course is desigoed f
students in an accelerated program and focusdseatudy of the aforementioned topics with greater
depth and scope.

Algebra 2 and Honors Algebra 2

In this course students demonstrate a conceptdairstanding of the properties and operations d¢f rea
and complex numbers. Areas of focus include opmraton numbers and expressions, equations and
inequalities, polynomial and rational functionsperential functions, function operations and ingers
and matrices. the honors course is designed fdests in an accelerated program and focuses on the
study of the aforementioned topics with greatertidepd scope.

Geometry and Honors Geometry

In this course students address essentials of gegmeasoning and proof, parallel and perpendrcula
lines, congruent triangles, relationships withiargles, similarity, right triangles and trigonomet
ratios, properties of quadrilaterals, transformaigroperties of circles, measurement, surface amd
volume of solids. the honors course is designedtimtents in an accelerated program and focus#seon
study of the aforementioned topics with greatertldepd scope

Trigonometry

In this course students address trigonometricsatia functions, approximate values, angles aind rig
triangles, trigonometric identities, functions wiotangles, half angle identities, graphing trigoetnia
functions, solving trigonometric equations, invefigections and trigonometric equations, logarithms,
solving oblique triangles, vectors, complex numparsl polar coordinates.

PreCalculus

This course focuses on the study of logarithmicfiems, trigonometric functions, conic sectiong] an
sequences and series, probability, and data atistist in this pre-calculus course, students adltiress
logarithmic functions, trigonometric functions, éosections, sequences and series, data andistatist
and probability.

Calculus

This course deals with calculating and exploririgdh that change at variable rates. The major quace
of calculus include limit, derivative, and integrabtudents will explore each concept in four défe
ways: graphically, numerically, algebraically, aretbally emphasizing the connections and applioatio
In this Calculus course, students will addresstions, graphs, and limits, derivatives, and integra

Introduction to College Algebra

This course provides a working knowledge of collamee| algebra and its applications. Emphasis is
placed upon the solution and the application afdinand quadratic equations, word problems,
polynomials, and rational and radical equationsd&nts perform operations involving real numbeis an
polynomials and simplify algebraic, rational, aadical expressions.

Because most students perform below grade levahkitnematics when they are enrolled in the 9th grade
strong emphasis is placed on providing timely anadesupport for students to improve their skillslan
perform at grade level. With the school’'s compreinemassessment program, at risk students and
identified early and an intervention plan is impéarted early. Students are not only provided tadgete
support during their regular classes but also dyitie increased learning time program after school.
Select students who continue to struggle in tha afhtl 12th grade are provided with additional
instruction in mathematics during part career autinical education classes. Students also haveeonli
access to supplemental programs such as Skills AntbCatch-Up math. In addition, the one-to-one
laptop program provides access to more resourcksranediate feedback that improves students’
mathematics skills.
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Students raise their performance as a result diehigxpectations. With targeted instruction offered

small groups and the addition of regular educadtodents, the inclusion special needs students iear
more challenging environment. Local and statewéding with anecdotal evidence showed that students
try harder and have done very well over the pastyfears. Instructors make math relevant to theesttsd

by using a variety of developmentally appropriattimds. They incorporate hands-on manipulatives,
small group projects, and technology through theafsnteractive white boards and laptops. Thedfise
technology allows instructors to deliver complextineenatical concepts to diverse learners and maie re
life connections to the world.

4. Additional Curriculum Area:

The Science curriculum places heavy emphasis gragrey students for college and careers. The skills
learned in this program address the core missidheo§chool which is to prepare students for furthe
education or job placement leading to successfpl@yment. The courses are rigorous and alignebeo t
New Jersey State Core Curriculum standards. Tad laudiound foundation for more challenging courses
in the upper grade levels, the 9th graders res®uad treatment of cross disciplinary concepts in
Physical Science (Physics and Chemistry), Life i8meand Earth Science. In the 10th grade students
take Biology after which they may be given the Cetepcy Based Biology Test. Students are then
enrolled in Chemistry and Physics. Depending orlgtiel of readiness, some students may opt to study
Environment Science. These courses prepare stuidertigher level courses in college. A brief
description of the courses follows:

Integrated Science

In this course students experience the problemghakenges of real world events and phenomena as
well as an understanding of how the sciences aregmiually connected. Laboratory experiments, activ
participation, and hands-on activities are pathdf learning experience. Emphasis is placed on
developing inferential skills, utilizing the scidit method to solve problems, and discovering wasi
phenomena in science. Students learn to measurennebhergy and heat and classification of matter.
They also study heredity and genetics, ecosystewadiition and diversity, processes that make Earth
living planet, and energy in the Earth system.

Biology

This course provides students with basic knowlexfghe fundamental concepts of biology and their
application to everyday real life situations. Thethodologies employed include teacher demonstigtion
laboratory experiments, model making, audiovisidd,aesearch investigations, and student reports
which shall serve the overall purpose of unifyimgeepts, problems, topical issues and applicattbns
Biology.

Chemistry

Upon successful completion of Chemistry, studergsahle to employ the scientific method to evaluate
and analyze data and demonstrate an understanfdicgentific theory. Additionally, students haveth
intellectual capacity to use prior knowledge ofjeats across the curriculum to illustrate an
understanding of the impact of scientific knowledgesociety. The course addresses the structure and
properties of matter, chemical reactions, motiod fances as applied to chemistry, energy transfooma
as applied to chemical reactions, and propertiesai€rials found on earth.

Environmental Science

The 21st century themes and skills outlined in ¢hisiculum are addressed through the topics of
sustainability, population/urbanization, and mamaget of the commons, waste management, and
energy. In this course, students learn about Ecarsoamd Environmental Policy, Earth's Environmental
Systems, Human Population, Environmental Healtbadization, Forestry and Resource Management,
Soil and Agriculture, Mineral Resources and Miniiater Resources, The Atmosphere, Global Climate
Change, Nonrenewable Energy, Renewable Energy asié/Management.
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Physics

Some of the major topics studied in this cours&uhe: acoustics, atomic physics, cryogenics,
electromagnetism, elementary particle physicsgftiyinamics, geophysics, mathematical physics,
mechanics, molecular physics, nuclear physicsegptilasma physics, qguantum physics, solid state
physics, statistical mechanics, and thermodynar&icgphasis is placed on a basic knowledge of the
fundamental concepts of Physics and their apptinat everyday real life situations. Students esgplo
possible careers in Physics and other relatedsfidide methodologies employed include teacher
demonstrations, laboratory experiments, model ntakindiovisual aids, research investigations, and
student reports.

5. Instructional M ethods:

West Caldwell Tech has a diverse student popula@wer 60% of those enrolled are in the speciatlaee
subgroup and over 80% receive free or reduced luheladdress the learner needs of the students,
instructional programs have been tailored to sdree. For the regular education students therenare
programs of study - general and honors. The spee&ds students are served in inclusion and self
contained classrooms. Through multiple measuresséssments students are identified and scheduled i
each course of study and are provided with indtvadty highly qualified teachers.

For the high achieving students, concepts are esglim greater depth and scope. Instructors fatalit
student learning through small group instructiod emlependent projects. In mathematics for example,
the instructor may use the Cognitive Tutor to adsltepics in Algebra 1 and Geometry. Content of
similar challenge may be presented by the instracibthe Honors English courses. These studesis al
participate in the more rigorous career and tecti®ducation classes such as Business Technology,
Graphic Arts and Automotive Technology. Student®wtruggle in their courses are identified earlgt an
meet with their teachers to get individual support.

To address the challenging needs of the specidsngeadents, the Special Education department works
collaboratively with the Language Arts, Social S&sd Science and Math departments to design scope
and sequences of curricula for all grade levelg durricula are modified to suit the needs of these
students and are aligned to the state standantder8s are either scheduled in regular education
classrooms in an inclusion model or are scheduleglf-contained classrooms. In each learning
environment, students are provided with high quatstruction using specialized resources. For
example, to improve reading, special educationesttgduse the research-based online program, READ
180, which has proved to be successful. Theressalvriting component that improves students mgiti
skills. In World Language students use Rosettaestoearn at their own pace.

Students with severe cognitive challenges are stéédn the transition center where they learn able
life skills that help them to function successfullysociety. Instructors collaboratively plan tearning
activities that simulate real life situations. THegguently take these students on field trips facditate
their participation in volunteer work in the comnitynCareer and technical education classes ace als
designed to serve these students. For examplesrggithke Supermarket Career as a class and gain
valuable real experience in a working environmeéxher courses that give students authentic stredtur
learning experiences include Community Living, W&#adiness and Office Maintenance.

The school emphasizes the use of technology toneehteaching and learning. With the one-to-one
laptop program students have access to numeronsroes. To improve their performance in
mathematics they can access programs such as Bkitls, Catch Up math and Khan Academy. In
language arts, student use the My Access writingnam. In the increased learning program, students
receive differentiated instruction for an hour aiehool completing courses in Academic Bridges in
math and language arts. In addition, strugglingestis in the 11th and 12th grade receive individual
instruction for one period a day during their car®d technical education classes.
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6. Professional Development:

With school turnaround being the central focuslio$takeholders, there is a strong emphasis on high
quality, ongoing professional development to atiactional staff throughout the year. The schoal a

district devote resources to content-rich professidevelopment that is connected to the vision and

goals of the school.

A central focus has been the use of technologyhbamce teaching and learning. With the
implementation of the one to one laptop initiativeyas incumbent on the school to train teacharthe
use of the various forms of technology to thatigilable to students. Teachers were initially tealtn
small groups and then supported throughout thew#hrmpersonalized coaching. With this targeted
support, teachers are able to use an e-learnitfgqola Moodle to create and share content, alon wi
administering assessments and getting quick fe&dimassessment results. This promoted quick
turnaround with the teachers using the performalata to inform instructional practice. Smart board
technology is also incorporated in the trainingvad as the use of document cameras and graphing
calculators. In addition, the use of latest sofeMaas enabled teachers to ‘flip’ the classroomamyn
content areas in trying to create a 21st centamniag environment. These initiatives are faciithand
made more seamless with a resident technology doable school.

Instructors also engage in collaboration with eattier in their respective professional learning
communities. With over 60% of the students clasdifis special needs, some of whom are in regular
education (inclusion model) classes, special naadgegular education teachers meet to discuss ways
they can learn from each other in addressing tkdsef their respective students. They share
instructional strategies, best practices and wagkther to improve their craft. Discussions alsut@eon
using disaggregated student performance data t@irepnstruction and selecting intervention stregeg
to address individual deficiencies.

For newly hired teachers there is a robust mergggnegram where ongoing support is provided to the
teachers. Veteran teachers serve as mentors tficpeev instructors throughout the year. Togethvéh
frequent in-school meetings, there are also mor#dgback sessions with mentors and mentees at the
district level with key members of the professiodgeVelopment committee. This support has not only
improved the success of the new teachers but aewed the teacher retention rate at West Caldwell
Tech.

With funding from the School Improvement Grant, se@ool was able to recruit outside expert
consultants in the core content areas. The comssiiteelivered demonstration lessons to targetéfiastia
effective pedagogical strategies using variousartnielated topics. Teachers observe the lessahs an
then use this experience to plan lessons with ifipat the consultants. Consultants also obseneheza
and give them meaningful feedback in coaching eassiThey also provide in-class support to instmsct
so that they can improve their instructional desigd delivery.

A resident Supervisor of Student Achievement indtigool is able to provide targeted training to
teachers on various aspects of teaching - contedggogy and the use of technology to deliver ebnte
He is in a unigue position to observe all instrest@nd provide one-to-one feedback to them. This
includes the academic and career and technicabédodeachers. The professional development
initiative has allowed for the integration of thweot programs, which also contributes to the improgem
of student outcomes.

As a professional development initiative teaché&s angage in revising and aligning the various
curricula to the common core standards. This divem further opportunities to be knowledgeabléehef t
standards as they prepare students for careetlegeseadiness.

To further enhance instructional practice, instotglso have the latitude of pursuing trainingsile of
the district. To encourage instructors to capieabin this opportunity, the cost of the traininglisorbed
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by the school. Many teachers take advantage ofrthiative and gain valuable training to improveir
craft.

7. School Leadership:

As a recipient of the School Improvement Grant, ¥&adwell Tech is required to implement the
required activities of the transformation modeg teform model that was selected. This has allaived
district to recruit and appoint a new principalragavith the appointment of a Supervisor of Student
Achievement to provide effective leadership togbkool. The new school leaders were trained and
recruited from within the district. They are veaniiliar with the beliefs, tradition and culturetbe
district and school and their transition from thaievious leadership roles has been smooth anctietfe

As the leader of the school, the principal is chdrgith leading the entire reform effort within the

school. The Board of Education has given the ppadihe autonomy to make the necessary changes that
positively impact the school. This includes chanigescheduling, staffing needs and budgeting. He is
hands-on leader who works closely with all stakdbrd to ensure all the programs are implemented
successfully with the singular focus on improvitgdent outcomes. He is always visible around the
school and visits classrooms regularly to staypirch with staff and students; he rarely is he $edne
principal’s office.

The district is committed in providing support ketschool. Weekly meetings are convened with the
district and school leadership teams to discussmaomdtor the progress of the students in the variou
programs. At these meetings, the principal and Sigm of Student Achievement report on the progres
of the students and the challenges experiencedpfementing programs -instructional, assessment and
professional development. With the superintendetiteameeting, decisions are made expeditiously to
move the reform forward. With his presence theise immediate access to resources and information
that are crucial to addressing challenges thatamiag.

The district and school also recognized that thiellef instructional quality is directly linked tbe
performance of students. To improve the qualitinsfruction, the leadership team has emphasized the
use of a coaching model to support instructors. ikdrtrators are assigned to specific members &f sta
with whom they work closely in providing supportthfieedback on their instructional delivery. Use of
student performance data to inform instructionahping is emphasized at the coaching sessions. In
particular, administrators typically ask instrusttihree questions: What have you discovered? What d
you plan to do next? (What strategies will you kdepsame and what will you change?) and What
recommendations would you give to your colleagstsjents and school leaders for the benefit of
others? These questions foster deep conversatmns mdividual student needs and on improving
instructional practice. Subsequent follow up anglsut is also provided throughout the year.

The leadership team also conducts learning walkse@asure the effectiveness of its practice. Feédisac
used to ascertain the degree of success of therkag (and not necessarily that of the instrugtorgs
communication to staff. For example, the learniradkvwnay focus on the quality and appropriateness of
learning objectives for a particular grade levedtdis collected and analysis done in order totifyeand
address trends. Follow up training and coachirtpige to ensure success in on that particular tivgia
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics
Edition/Publication Year: State Standardized Publisher: Measurement Inc

Grade: 1. Test: High School Pfwiency Test/AP/

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month

SCHOOL SCORES

% Prof & Ad Prof

% Ad Prof

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Mar

69
8
49

100
6

Percent of students alternatively assessed 12

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Prof & Ad Prof

% Ad Prof

Number of students tested

2. African American Students
% Prof & Ad Prof

% Ad Prof

Number of students tested

3. Hispanic or Latino Students
% Prof & Ad Prof

% Ad Prof

Number of students tested

4. Special Education Students
% Prof & Ad Prof

% Ad Prof

Number of students tested

5. English Language L ear ner Students
% Prof & Ad Prof

% Ad Prof

Number of students tested

6.

% Prof & Ad Prof

% Ad Prof

Number of students tested
NOTES:

63
5
38

69
5
19

68
5
19

56
3
32

12NJ1

Mar

63
2
46

100

6
13

65
0
40

45
5
22

73
5
22

52
3
31

Mar

44

2

50

100

45

0

38

45

0

15

40

0

15

24

0

34

Mar

24
0
38

0 10
3
8

24

29

25

23

14

11

24

20

Mar
24
0
38
100

16

24

34

25

30

14

34

32
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 1. Test: High School Proficiency Test/Al
Edition/Publication Year: State Standardized Publisher: Measurement Inc

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

% Prof & Ad Prof 80 70 44 36 24
%Ad Prof 2 2 6 0 0
Number of students tested 49 46 50 38 38
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 6 6 3 3 6
Percent of students alternatively assessed 12 13 6 8 16
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Prof & Ad Prof 63 70 45 25 25
%Ad Prof 3 3 0 0 0
Number of students tested 38 40 38 29 34
2. African American Students

% Prof & Ad Prof 73 60 48 29 25
%Ad Prof 0 5 0 0 0
Number of students tested 26 20 29 23 30
3. Hispanic or Latino Students

% Prof & Ad Prof 79 73 33 14 14
%Ad Prof 5 0 0 0 0
Number of students tested 19 22 15 11 7
4. Special Education Students

% Prof & Ad Prof 66 55 21 26 24
%Ad Prof 3 0 0 0 0
Number of students tested 32 31 34 20 32

5. English Language L ear ner Students
% Prof & Ad Prof

%Ad Prof

Number of students tested

6.

% Prof & Ad Prof

%Ad Prof

Number of students tested

NOTES:

12NJ1

23



STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Testing Month

SCHOOL SCORES

% Prof & Ad Prof

% Ad Prof

Number of students tested
Percent of total students tested

Number of students alternatively asse:

Grade: Weighted Average

69

49
100

6

Percent of students alternatively assessed 12

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Prof & Ad Prof

% Ad Prof

Number of students tested

2. African American Students
% Prof & Ad Prof

% Ad Prof

Number of students tested

3. Hispanic or Latino Students
% Prof & Ad Prof

% Ad Prof

Number of students tested

4. Special Education Students
% Prof & Ad Prof

% Ad Prof

Number of students tested

5. English Language L ear ner Students

% Prof & Ad Prof

% Ad Prof

Number of students tested
6.

% Prof & Ad Prof

% Ad Prof

Number of students tested
NOTES:

63
5
38

69
5
19

68
5
19

56

3
32

12NJ1

63

46

100
6
13

65
0
40

45
5
22

73
5
22

52
3
31

44
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38

45

0

15

40

0

15

24

0

34

24
0
38

0 10

3

8

24

29

25

23

14

11

24

20

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Testing Month

SCHOOL SCORES

% Prof & Ad Prof

% Ad Prof

Number of students tested
Percent of total students tested

Number of students alternatively asse:

Grade: Weighted Average

80

49
100

6

Percent of students alternatively assessed 12

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Prof & Ad Prof

% Ad Prof

Number of students tested

2. African American Students
% Prof & Ad Prof

% Ad Prof

Number of students tested

3. Hispanic or Latino Students
% Prof & Ad Prof

% Ad Prof

Number of students tested

4. Special Education Students
% Prof & Ad Prof

% Ad Prof

Number of students tested

5. English Language L ear ner Students

% Prof & Ad Prof

% Ad Prof

Number of students tested
6.

% Prof & Ad Prof

% Ad Prof

Number of students tested
NOTES:

63
3
38

73
0
26

79
5
19

66

3
32

12NJ1

70
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100
6
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70
3
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60
5
20
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0
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0
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